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V='   Mª Concepción Diez-Pastor Iribas, Scripta Nova, “La vivienda mínima en 
España: primer paso del debate sobre la vivienda social”, en Revista eEectrónica de Geografía 
y Ciencias Sociales, Universidad de Barcelona. Vol. VII, núm. 146(023), 2003. Fernando 
García Mercadal que, en 1929, y de cara a la convocatoria del II Congreso Internacional de 
Arquitectura Moderna (CIAM) Das Existenzminimum, en Frankfurt, convocó el “Concurso 
de la vivienda mínima”
<A='   N. J. Habraken, Soportes. Una alternativa a la vivienda de masas (Madrid: 
Alberto Corazón, Editor, 1975) , 21–35
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*&)J,2%3"(K'='%&"DM+'.,'("',+2&$%3&"G'()+',+%3.$"1%,+'
Q)&E3("1'I$*4%,+$+G',F*($2$%"1'.,2$+$)1,+G'H3+%$Q$2"1'
,(,22$)1,+'E"%,&$"(,+'J'2)1+%&32%$D"+G'J'I"2,1'D$+$#(,+'("+'
$E*($2"2$)1,+'+)2$"(,+'J'"E#$,1%"(,+'.,'+3+'*&)*3,+%"+K'

?2@,AH=' U"3&"'^"&&)+G'`\`a'N97>8!97>'b&)J,2%)'.,'2))*,&"%$D"'c"+%&)14E$2"K'd'Laura Barros, 2024, COME_HOME, Gastronomic Cooperative 
Project.
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:$"/&"E"+G',+C3,E"+'J'E"*"+'+,'3%$($?"1'*"&"',F*()&"&'
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"*&)F$E"2$41'&,Q3,&?"'("'2)E*&,1+$41'.,('*&)J,2%)'2)E)'
*&)2,+)'"#$,&%)G'+3+2,*%$#(,'.,'+,&'.$+23%$.)G'&,D$+".)'J'
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("+'*&)*3,+%"+'"2".ME$2"+'2)1'*&B2%$2"+'&,"(,+'.,'/,+%$41G'
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567'2)E)'*"&%,'2)1+%$%3%$D"'.,('*,1+"E$,1%)'*&)J,2%3"(K'
>+%"'$1%,/&"2$41'I"'Q"D)&,2$.)'31"'2)E31$2"2$41'EB+'
&,Q(,F$D"'J'2)I,&,1%,'.,('*&)J,2%)G'"($1,"1.)'"1B($+$+G'%)E"'
.,'.,2$+$)1,+'J'Q)&E3("2$41'"&C3$%,2%41$2"G'+$1'&,.32$&',('
D"()&'.,('%&"#"H)'"'+3'$E*"2%)'D$+3"(K

>1'2)1H31%)G'()+'&,+3(%".)+'.,('$%$1,&"&$)'56789:;'
E3,+%&"1'C3,'31"'*,."/)/0"'#"+"."',1'*&)#(,E"+'
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("+'2)E*,%,12$"+'%M21$2"+'.,'()+',+%3.$"1%,+G'+$1)'C3,'
2)1%&$#3J,'"'Q)&E"&'"&C3$%,2%)+'2"*"2,+'.,'"2%3"&'
2&0%$2"E,1%,',1'2)1%,F%)+'2)E*(,H)+G',1%,1.$,1.)'
("'+)+%,1$#$($.".'J'("'$12(3+$41'2)E)'.$E,1+$)1,+'
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F4&-)$#67&/,Y+Z$63"-3$+([\6.6"&5(,],[Y!^_2T0FT_!Y

U"',F*,&$,12$"'.,('$%$1,&"&$)'56789:;'*,&E$%,'"Q$&E"&'C3,'
,('5&"#"H)'6$1'.,'7B+%,&'*3,.,')*,&"&'2)E)'"(/)'EB+'C3,'
31',H,&2$2$)'"2".ME$2)'.,'2$,&&,-'*3,.,'2)1D,&%$&+,',1'31"'
<<='   Uno de los resultados más visibles ha sido su selección en la New European 
Bauhaus (NEB+), donde se ha reconocido su valor experimental y ético. Ver https://
coagranada.es/encuentros-neb-sur-belleza-granada-24-de-septiembre/
<>='   Eco-Futuring, Laboratorio de diseño para la ciudad verde - Eco-Futuring, design 
lab for the green city.
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<H='   Como ejemplo, la propuesta premiada al talento joven 2025, del EU MIES, 
“Re.Imagining Re.Use” (https://eumiesawards.com/heritageobject/beyond-demolition/), 
valora la intervención en la transformación de un parque de bomberos en desuso a edifi cio de 
programa mixto, que integra unidades residenciales y equipamientos. La clave de la propuesta 
estaba en la recuperación y reutilización de los materiales y sistemas constructivos de un 
edifi cio para demoler, utilizándolo como `banco de materiales´ y proponiendo un lenguaje 
estético innovador, basado en el mito del `Wolpertinger´, criatura mitológica híbrida.
<I='   https://eumiesawards.com/wp-content/uploads/2025/08/
EUmiesAwardsYOUNGTALENT_2025_JURY-PROCEEDINGS.pdf
<J='   Jacques Rancière, El reparto de lo sensible. Estética y política, 17–23
<K='   Bruno Latour, Dónde aterrizar. Cómo orientarse en política, Trad. Horacio Pons 
(Barcelona: Taurus, 2018), 62.
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?2@,AI=' 7"&'N"+%&)'`\`mK'b&)J,2%)G'>1'E$+'#"(2)1,+'Q()&,+G'1)'#"1.,&"+K'd'Mar Castro, 2025, Project: In My Balconies, Flowers, Not Flags.
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0b@' Introduction: From the Mandate of the SDGs 
to Teaching Practice

Track and Its Objectives

In the current context of climate crisis, social inequality, and 
the transformation of professional practice, architectural 
education faces a central question: how to train architects 
who can act critically, responsibly, and situated in a world 
of fi nite resources? In contrast to a merely normative 
incorporation of the Sustainable Development Goals 
(SDGs)! into curricula, this work is based on the conviction 
that their true pedagogical potential emerges when they are 
integrated into the design process itself, as tools capable of 
transforming the way we think, design, and inhabit.

From this premise, the TFM-ODS track of the Master’s 
Degree in Architecture at the University of Alcalá" 
is analyzed as a teaching experience that shifts the 
focus from the architectural object to the process of 
inhabiting, understood as a social, environmental, and 
collective practice. Although the track is part of the 
master’s program’s reorganization into diff erent areas of 
specialization, it acquires a specifi c character by linking 
the Master’s Thesis (TFM) with real problems of housing, 
sustainability, and social inclusion.

Housing is adopted as a priority fi eld of learning, not only 
because of its centrality in contemporary professional 
practice but also due to its ability to condense technical, 
social, and environmental confl icts. Over several editions, 
students have worked on real sites in neighborhoods of 
Madrid and Alcalá de Henares, selected through public 
competitions and established urban contexts. This choice 
avoids utopian or abstract approaches and places the 
project in concrete territory, shaped by regulations, material 
limitations, existing communities, and social expectations.

In this context, sustainability is no longer understood as a 
set of technical parameters added to the project, but as a 
transversal condition of the act of designing, inseparable 
from spatial, material, and social decisions. This approach 
allows for a broader refl ection on the role of architectural 
design as a mediator between resources, contexts, and 
ways of life, an issue developed through its own theoretical 
framework and teaching methodologies implemented in the 
track.

<='   United Nations, Work of the Statistical Commission pertaining to the 2030 Agenda 
for Sustainable Development, Resolution adopted by the General Assembly on 6 July 2017 (A/
RES/71/313) (New York: United Nations, 2017).
>='   The implementation of the Master’s degree was a natural process resulting 
from the development of the European Higher Education Area, which involved the 
transformation of the former degree in Architecture into the new Bachelor’s Degree in 
Architecture (Bologna 1), comprising 300 ECTS credits. This model later evolved into the 
current system, known as Bologna 2, which, in order to obtain professional qualifi cation as 
an architect, includes a Bachelor’s Degree in Fundamentals of Architecture and Urbanism 
followed by a University Master’s Degree in Architecture. Bologna 1 and Bologna 2 are 
colloquial terms used to refer to this process of adaptation of degree programmes to the 
European Higher Education Area (EHEA), which is an agreement signed in June 1999 by 
the ministers of education of 29 European countries to establish a common system of degree 
structures and credits across all European Union countries. This agreement is known as the 
Bologna Declaration.
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The transversal nature of the TFM-ODS is reinforced 
through the involvement of professors from diff erent fi elds 
of knowledge, whose professional and academic trajectories 
bring complementary perspectives on architectural design. 
This disciplinary diversity — which spans from graphic 
expression and composition to urbanism, construction, 
and participatory processes — allows the learning of design 
to be addressed as a shared fi eld, where sustainability, 
inclusion, and architectural quality are understood as 
inseparable dimensions.

The Madrid Site as a Real Laboratory.

The choice of housing as the axis of the TFM-ODS track 
is based on a precise pedagogical decision: to situate the 
learning of design in a real, limited, and socially signifi cant 
context, capable of simultaneously activating technical, 
urban, and ethical issues. In contrast to abstract exercises or 
utopian scenarios, working on existing sites in consolidated 
neighborhoods of Madrid allows students to confront the 
actual conditions of contemporary habitation: regulations, 
urban fabric, built memory, social vulnerability, and 
available resources.

The fi rst working areas — the UVA of Hortaleza, designed 
by Fernando Higueras, and the M-30 housing by Sáenz de 
Oiza (El Ruedo) — off ered a particularly fertile framework. 
These residential complexes, despite their architectural 
and historical signifi cance, have experienced processes of 
obsolescence, degradation, or social questioning. These 
cases allowed housing to be addressed not only as a 
typology but as a living system, subject to social, economic, 
and environmental transformations over time.

In later editions, the track shifted to sites from public 
housing competitions promoted by the Municipal Housing 
Company of Madrid, located in neighborhoods such as 
Vallecas, Tetuán, or Barajas. This choice reinforces the 
professional character of the exercise by situating the 
Master’s Thesis in a context closer to real practice: defi ned 
programs, medium scales — generally between 10 and 30 
housing units — and the need to incorporate local amenities 
that address identifi ed defi ciencies in the surrounding area.

Thus, the site becomes a pedagogical device: a specifi c 
place that requires diagnosing before designing. The 
program is not imposed as a closed entity but is constructed 
based on an urban, social, economic, and environmental 
analysis conducted on-site. In this way, housing stops being 
understood as an isolated object and becomes a relational 
infrastructure, capable of connecting the domestic with the 
collective, the private with the public.

In the most recent edition, this approach has been 
transferred to sites in the city of Alcalá de Henares, 
reinforcing the master’s connection with its own territorial 
context. The change in location does not alter the logic of 

the track but confi rms it: working from what is near, from 
what exists, and from what is possible, as a condition for 
architectural education committed to reality.

Hypothesis: Sustainability is Taught by Designing from 
the Common.

Sustainability in architecture cannot be understood as a 
set of technical knowledge added to the project nor as an 
autonomous specialization of professional practice. Rather, 
it is constructed in the very act of design, when it is situated 
in relation to the real conditions of inhabitation, available 
resources, and shared needs. The hypothesis that underpins 
the TFM-ODS track stems from this premise: sustainability 
is learned by designing from the common.

Designing from the common implies shifting the focus 
from the isolated architectural object to the system of 
relationships that makes it possible. Architecture stops being 
conceived as a closed formal response and is understood 
as a situated practice, shaped by social, environmental, 
cultural, and economic dimensions. In this framework, each 
design decision — whether material, spatial, or constructive 
— is recognized as an action that impacts not only the 
immediate user but also the urban environment, the 
community, and the ecological balance that sustains them.

From this perspective, the common is not an abstract 
value or a normative ideal, but a pedagogical territory. A 
learning space in which students experience architecture as 
a relational practice: sharing resources, rethinking collective 
housing, valuing public space, understanding the city as an 
interdependent ecosystem, and accepting that designing 
always involves intervening in a network of pre-existing 
connections.

Thus, the hypothesis translates into an inversion of 
conventional learning: it is not about incorporating 
sustainability as a fi nal requirement of the project, but 
about making the project the place where sustainability is 
constructed, from the diagnosis to the proposal. Teaching 
architecture from the common, therefore, means placing 
the student in real contexts, with real communities and 
real problems, understanding that sustainability is not a 
technical addition but a way of thinking and inhabiting 
architecture from its social roots.

Towards an Aesthetics of the Common (ECO).  

The Aesthetics of the Common (ECO) is proposed as a 
theoretical framework that guides architectural design not 
from form or style, but from its relational condition. It does 
not defi ne a recognizable language nor prescribe formal 
solutions but instead provides a way of positioning oneself 
in the act of designing, understanding architecture as a 
situated practice that mediates between resources, bodies, 
environments, and ways of life.

@*9$,*#(6.(A.+$96'

From this perspective, the aesthetic dimension of the project 
is no longer identifi ed with the autonomy of the object 
but is inscribed within the realm of the shared. ECO thus 
approaches the notion of the ‘aesthetics of the everyday’#, as 
developed by Yuriko Saito, where sensory experience is not 
reduced to a matter of taste, but is understood as an active 
relationship with the world. Architecture operating within 
this framework does not aspire to be contemplated but to be 
inhabited; its value lies not in the singularity of the gesture, 
but in its ability to create conditions for everyday life.

This concept is situated within a critical tradition that 
links aesthetics and politics. Jacques Rancière has pointed 
out that all aesthetics involves a redistribution of the 
sensible, i.e., a way of organizing what can be seen, said, or 
thought within a community.$ Transferred to architectural 
design, this means that designing involves reorganizing 
the conditions of what is inhabitable and intervening 
in the ways space articulates social relationships. In the 
same line, Henri Lefebvre understood space as a social 
product, which requires thinking about teaching design not 
as the transmission of forms, but as a critical practice of 
inhabiting.%

Within this framework, material frugality occupies a central 
place. Rather than being understood as deprivation or 
restriction, it is seen as a strategy for emancipation. In 
contrast to the modern tradition of dematerialization, ECO 
proposes an inverse logic — more matter, less energy — 
that champions mass, density, and thermal inertia as active 
resources. Weight and thickness are no longer obstacles, 
but environmental and social values, capable of reducing 
technological dependency and reinforcing the connection 
between architecture, climate, and everyday life. This 
conceptual inversion does not aim to lighten architecture 
but to make it more aware of its own body and its material 
responsibility.

Frugality thus translates into an operative pedagogical 
principle. By working with limited resources, students are 
forced to justify every material, constructive, and spatial 
decision, shifting the focus from formal results to the design 

H='   Yuriko Saito, Everyday Aesthetics (Oxford: Oxford University Press, 2007).
I='   Jacques Rancière, El reparto de lo sensible. Estética y política, trad. Horacio Pons 
(Santiago de Chile / Buenos Aires: Ediciones Palinodia, 2014), 17–23.
J='   Henri Lefebvre, La producción del espacio, trad. Emilio Martínez Gutiérrez 
(Madrid: Capitán Swing, 2013).

?2@,AJ=' V&,1,'Z,("K'`\`mG'*&)J,2%)'e=e=-'2,1%&)'.,'"2)/$."'*"&"'1$W)+'.,',.32"2$41'$1Q"1%$(K'd'Irene Vela, 2025, NANA Project: Reception Center for Early 
Childhood Education Children.
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process itself. This shift returns to the student a margin for 
critical decision-making and reinforces the understanding 
of the project as a system of relationships, rather than a 
fi nished object.

This approach is complemented by cooperation as a 
constitutive dimension of learning. As Richard Sennett has 
noted, forms of cooperation generate shared knowledge and 
transform the notion of authorship. In the context of the 
TFM-ODS, the project is understood as an open process, 
where the exchange between students, teachers, and real-
world contexts produces distributed intelligence. The urban 
site, with its social and technical constraints, thus becomes a 
pedagogical space that requires thinking about architecture 
through negotiation, listening, and collective responsibility.

This perspective aligns with the principles of the 
New European Bauhaus, which calls for articulating 
sustainability, inclusion, and beauty.& From the perspective 
of ECO, beauty' is not understood as ornament or as an 
attribute of the built object, but as an emergent quality of 
the relationships that architecture makes visible: between 
people, resources, times, and places. In this sense, refl ection 
on care( and vulnerability appears as an ethical horizon that 
permeates the project without exhausting it.

In summary, ECO articulates a threefold transformation 
that structures the TFM-ODS track: from object to process, 
from individual authorship to the common, and from 
form to material responsibility. This theoretical framework 
does not operate as an abstract discourse, but as a tool for 
analyzing teaching decisions, design methodologies, and 
pedagogical outcomes, connecting theory and practice in a 
situated architectural education.

Social Housing as a Field of Learning

Social housing constitutes a privileged fi eld for learning 
architectural design, as it simultaneously concentrates on 
technical, social, economic, and environmental confl icts. 
More than a specifi c typology, it presents itself as a territory 
of tension, where the project is forced to negotiate between 
limited resources, strict regulations, collective demands, and 
individual expectations. In this sense, social housing off ers 
a particularly fertile framework for addressing sustainability 
and inclusion not as abstract concepts, but as operational 
conditions of the project.

This condition is not foreign to modern architectural 
tradition. Throughout the 20th century, collective housing 
was understood as a laboratory for spatial, constructive, 
and social innovation, even in the Spanish context,) where 
architects like Sáenz de Oiza, de la Sota, Higueras, Fisac, 
or Corrales and Molezún explored new ways of inhabiting 
the urban periphery. However, the TFM-ODS track does 
not approach these references from nostalgic or typological 
logic, but rather as a critical archive that allows for 

questioning the limits and contradictions of those models in 
the face of contemporary challenges.

Within the framework of the track, housing is approached 
as an open system, capable of integrating diff erent scales 
and temporalities. Students work on medium-scale 
housing programs, generally between ten and thirty units, 
complemented by local amenities — community, cultural, 
or educational spaces — defi ned from a prior diagnosis of 
the surrounding area. This combination allows housing to 
move beyond the strictly domestic realm into a relational 
logic, where private and common spaces are fl exibly 
articulated.

From a pedagogical perspective, social housing activates 
situated learning based on limitation: limited surface area, 
budget, regulations, and material resources. Rather than 
being seen as an obstacle, this condition becomes a driver 
of the project, forcing students to prioritize, negotiate, and 
justify each decision. In this process, sustainability no longer 
operates as an added requirement but is integrated into the 
core of the project, from the choice of construction systems 
to spatial confi guration and bioclimatic behavior.

Additionally, social housing allows direct engagement with 
the collective dimension of inhabiting. The project shifts 
from focusing on isolated residential units to incorporating 
shared spaces, gradients of privacy, and relational devices 
that foster coexistence and mutual care. Thus, inclusion 
is framed not as a later adaptation, but as a generative 
criterion of the project, tied to user diversity, life cycles, and 
contemporary forms of living together.

Understood as a fi eld of learning, social housing provides 
an ideal framework for articulating the principles of ECO: 
material frugality, environmental responsibility, and 
cooperation. The project becomes an exercise in mediation 
between the individual and the collective, between the 
possible and the desirable, preparing the student for a 
professional practice that is conscious of its social and 
ecological impact.

As Habraken!* stated, the architecture of the future will 
be that which leaves space for life — that is, architecture 
that allows inhabitants to appropriate and transform their 

K='   Richard Sennett, Juntos. Rituales, placeres y política de cooperación, trad. Daniel 
Najmías (Barcelona: Anagrama, 2012), 21, 147, 270.  
L='   European Commission, New European Bauhaus. Beautiful, Sustainable, Together 
(Brussels: European Commission, 2021).
P='   Josep Maria Esquirol, La resistencia íntima. Ensayo de una fi losofía de la 
proximidad (Barcelona: Acantilado, 2015); Joan Tronto, Moral Boundaries: A Political 
Argument for an Ethic of Care (New York: Routledge, 1993). Refl ection on the common fi nds 
resonances in the contemporary philosophy of care. Authors such as these have shown that 
care is not a secondary action, but rather the foundation of all relational ethics.
V='   Mª Concepción Diez-Pastor Iribas, Scripta Nova, “La vivienda mínima en 
España: primer paso del debate sobre la vivienda social”, in Revista Electrónica de Geografía y 
Ciencias Sociales, Universidad de Barcelona. Vol. VII, núm. 146(023), 2003. Fernando García 
Mercadal, who in 1929, in preparation for the Second International Congress of Modern 
Architecture (CIAM), Das Existenzminimum, held in Frankfurt, organized the “Minimum 
Housing Competition.”
<A='   N. J. Habraken, Soportes. Una alternativa a la vivienda de masas (Madrid: 
Alberto Corazón, Editor, 1975) , 21–35
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environment within a shared framework. The TFM-ODS 
embodies this idea and translates it into pedagogy: teaching 
architecture is not about teaching how to design objects, but 
about constructing the conditions for others to inhabit.

TFM-ODS Methodology: From Object to Process

The Workshop as a Diff erential Tool

The methodology of the TFM-ODS track is structured 
around a clear premise: architectural project learning occurs 
in the process, not only in the fi nal result. In line with the 
theoretical framework of the Aesthetics of the Common 
(ECO), teaching is oriented toward generating shared 
working situations that allow students to experience the 
project as a relational, situated, and collective practice.

The main methodological tool is an intensive workshop 
held in the early phases of the course, bringing together the 
entire group of the track — about twenty students — for a 
full week of continuous in-person work. In contrast to the 
fragmented rhythms of conventional tutorial follow-up, the 
workshop concentrates time, space, and attention, creating 
an immersive environment that favors early decision-making 
and constant contrast between proposals.

From a pedagogical perspective, this format responds to 
an empirical observation derived from teaching experience: 
individualized work, almost exclusively mediated by laptops 
and spaced-out corrections over time, tends to impoverish 
the design process and reinforce competitive or isolated 
dynamics. The workshop, on the other hand, introduces 
a logic of co-presence that activates horizontal learning 
mechanisms: mutual observation, informal discussion, peer-
to-peer correction, and shared criteria building.

The structure of the workshop combines brief theoretical 
sessions and intensive design work. Conceptual 
introductions, delivered by professors from the track 
or external guests, address issues directly related to the 
objectives of the TFM-ODS: social vulnerability, passive 
strategies, sustainable building systems, life cycle analysis, 
resource economy, or environmental impact. These sessions 
do not function as masterclasses but as critical activators 
that feed the immediate development of the projects.

Subsequent work is developed individually but within a 
collective and supported environment. The teaching team 
acts as mediators of the process, guiding, questioning, and 

?2@,AK=' b&)*3,+%"'*&,E$"."'"('%"(,1%)'H)D,1'`\`mG'.,('><'7V>;K'd'Award-winning 
proposal, Young Talent 2025, EU MIES.
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relating the diff erent proposals. Corrections cease to be a 
vertical act and instead become a distributed process, where 
students learn both from the feedback of the professors and 
by following the projects of their peers.

The workshop culminates in a collective intermediate 
presentation, or jury, which evaluates the initial state of 
the proposals and establishes a common framework of 
requirements. This moment is key, as it consolidates the 
project hypotheses and sets the criteria that will guide the 
further development of the TFM throughout the course.

From a methodological perspective, the workshop fulfi lls 
several simultaneous functions:

1. It accelerates the conceptual phase of the project,

2. It introduces cooperation as a form of learning,

3. It makes the process visible as an object of refl ection,

4. It places the student before the responsibility of 
making informed decisions in a real context.

In this way, the TFM-ODS methodology shifts the focus 
from the fi nal architectural object to the design process 
as a cognitive and ethical practice, consistent with the 
article’s central hypothesis: sustainability and inclusion are 
learned by designing from the common, in real and shared 
situations.

Text + Drawing as an Argument for Inclusion

In the TFM-ODS track, architectural design is not 
conceived solely as an exercise in graphic representation, 
but as a thinking process articulated through multiple 
languages. In contrast to the growing trend in architectural 
education that prioritizes image and visual eff ectiveness, this 
methodology proposes a balanced integration of drawing, 
diagramming, and text as complementary tools for the 
project.

The use of text here is not for administrative requirements 
or as a secondary explanatory tool, but as a critical 
instrument in the design process. Through writing, students 
formulate hypotheses, explain decisions, justify material 
and construction choices, and make visible the social and 
environmental implications of their proposals. Text allows 
for the introduction of nuances, ambiguities, and reasoning 
that are diffi  cult to express through images alone.

Similarly, drawing shifts from its representational role to an 
operational and relational function. Diagrams, sketches, and 
maps are used to explore spatial relationships, fl ows, use 
gradients, or social links, rather than to fi x a fi nal form. This 
approach reinforces the understanding of the project as an 
open process, one that is subject to discussion, revision, and 
sharing.

From a pedagogical perspective, the combination of text 
and drawing acts as a tool for inclusion. By broadening 
modes of expression and argumentation, it reduces 
inequalities derived from graphic skill or mastery of specifi c 
tools, enabling students with diverse profi les to participate 
on more equitable terms. The project is no longer valued 
exclusively for its visual impact, but also for the coherence 
of its reasoning, technical consistency, and the social 
sensitivity of its proposals.

This methodological strategy also strengthens the 
professional dimension of the Master’s Thesis (TFM). 
The preparation of rigorous written documentation — 
including normative analysis, construction development, 
energy evaluation, and cost estimation — places the 
student in front of the real demands of architectural 
practice, expanding their understanding of the project as a 
responsible act that integrates form, technique, and context.

In this sense, the text + drawing combination is not a 
supplement but an argumentative structure that spans the 
entire TFM-ODS process. Architecture is thus constructed 
not only as a visible form, but as a critical and shared 
narrative capable of making understandable and discussable 
the decisions that aff ect the common good.

Results and Transfer

The TFM-ODS track has helped consolidate a situated 
teaching model, in which the Master’s Thesis is no longer 
understood as an autonomous academic exercise but as a 
design practice linked to real contexts, complex problems, 
and shared responsibilities. This orientation has produced 
observable results both in the learning process and in the 
architectural production developed by the students.

From a pedagogical point of view, the TFM projects 
refl ect a greater awareness of the social, environmental, 
and technical impact of design, as well as an expanded 
understanding of the architect’s role as a mediator between 
resources, regulations, communities, and ways of living. 
The systematic inclusion of real sites, hybrid programs, 
and urban and social diagnostics has promoted a critical 
approach to design, in which sustainability operates as a 
structuring criterion rather than as an afterthought. In 
this sense, the results confi rm the proposed hypothesis: 
designing from the common activates more complex, 
transversal, and situated learning processes.

This way of working has also had an academically verifi able 
projection.!! The projects and refl ections that have emerged 
from the track have led to publications in architecture 
journals that consolidate a recognizable research line 

<<='   One of its most visible outcomes has been its selection for the New European 
Bauhaus (NEB+), where its experimental and ethical value has been recognized.See https://
coagranada.es/encuentros-neb-sur-belleza-granada-24-de-septiembre/
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around frugality, sustainability, and inclusion, including 
Más vivienda, menos arquitectura (Astrágalo, 2023), “Otros 
límites, otra estética” (VLC Arquitectura, 2024), and 
“Procesos participativos, política y algo del arquitecto” 
(ZARCH, 2025). These contributions, along with the work 
of the ECO-Futuring research group at the University of 
Alcalá,!" demonstrate that the TFM-ODS track not only 
produces projects but also transferable knowledge to the 
discipline.

Additionally, the work developed has strengthened the 
relationship between the university and the territory, 
through contact with public entities, housing competitions, 
and co-design experiences. These interactions have allowed 
academic proposals to be contrasted with real practices of 
management, participation, and collective living, enriching 

both teaching and research. Architectural design thus 
becomes a tool for social mediation, capable of generating 
links and activating inclusive processes beyond the 
university sphere.

Finally, the methodological commitment to integrating text, 
diagrams, and graphic representation has been consolidated 
in the TFM projects as a constitutive part of design 
thinking. This integration has promoted more refl ective and 
coherent communication of the project, aligning analysis, 
decision-making, and architectural formulation, without 
reducing the value of the work to its visual impact alone.

In summary, the results of the TFM-ODS track show 
that a pedagogy based on real problems, cooperation, and 
material frugality not only improves students’ technical 

<>='   Eco-Futuring, Design lab for the green city.
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Project.
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skills but also helps develop architects capable of acting 
critically in complex contexts, understanding sustainability 
and inclusion as inseparable dimensions of contemporary 
design.

Conclusion: Architecture + Housing = More 
Architecture

The experience of the TFM-ODS track allows us to assert 
that the Master’s Thesis can operate as something more 
than a fi nal academic exercise: it can become a design 
practice, capable of articulating technical learning, social 
responsibility, and critical refl ection on contemporary living. 
By working on real housing contexts and within a logic of 
fi nite resources, the project ceases to be conceived as an 
autonomous object and fully embraces its relational, public, 
and territorial nature.

The results of the track show that integrating the 
Sustainable Development Goals (SDGs) into architectural 
education does not involve their normative application or 
direct translation into indicators. Instead, it incorporates 
them as operational design criteria that structure spatial, 
material, and social decisions from the early stages of the 
project. In this framework, sustainability and inclusion 
do not appear as additional objectives, but as inseparable 
dimensions of the design process itself.

The original contribution of this work lies, on one hand, 
in the formulation of a pedagogical model that integrates 
the SDGs as critical tools within architectural design and 
not as external constraints. On the other hand, it lies in the 
conception of the Master’s Thesis as a situated learning 
practice, where social housing serves as an ethical, technical, 
and cultural laboratory for training architects capable of 
intervening responsibly in complex contexts. Active listening 
to future inhabitants, attention to the defi ciencies of the 
surrounding environment, conscious resource optimization, 
and the integration of the project into its urban, social, and 
environmental context are integral to this approach.

In this sense, contemporary architecture cannot be limited 
to satisfying current needs without compromising the 
ability of future generations to meet their own needs — as 
formulated by the Brundtland Report. Instead, it must aim 
for the regeneration of spaces and inhabited environments, 
improving living conditions and strengthening social ties. 
This responsibility is now concentrated in a renewed role 
for architects, understood as agents who make decisions 
throughout the entire life cycle of the project — from 
the early stages of participation to design, construction, 
and future management, incorporating circularity and 
care criteria.The proposal for community services, the 
bioclimatic behavior of interior and exterior spaces, and 
attention to shared spaces demonstrate how architectural 
design can directly infl uence the quality of life, social 
relationships, and the environmental impact of built 
environments. Training in this complexity is not an 

option but an unavoidable requirement for contemporary 
professional practice.

From this perspective, future architects must learn to 
provide complex responses to real problems through 
participatory, environmentally responsible, and inclusive 
approaches.!# These challenges do not represent a creative 
limitation but rather can become the origin of new 
architectural languages and a diff erent aesthetic, attentive 
to the everyday, the existing, and the possible. In this sense, 
recent European experiences — such as the award-winning 
proposals in the EU Mies Young Talent competition!$  
— highlight a shared sensitivity toward reuse, material 
frugality, and the responsible transformation of the built 
environment.

The equation that synthesizes this experience – architecture 
+ housing = more architecture – expresses a fundamental 
paradox: the closer the project gets to everyday life, the 
more intense its architectural dimension becomes. Learning 
is not measured by formal sophistication, but by the ability 
to make the invisible visible, to recognize common needs, 
and to translate them into space.

From the perspective of the Aesthetics of the Common 
(ECO), the TFM-ODS track constitutes an essay on 
responsible beauty, understood not as a formal attribute of 
the object, but as an emerging quality of the relationships 
established by architecture. As Jacques Rancière points 
out, aesthetics does not reside in the forms, but in the 
redistribution of the sensible; therefore, designing involves 
reorganizing what is visible and inhabitable from an ethics 
of care and diff erence.!%

Ultimately, inhabiting the possible means recognizing the 
limits of the present and acting within them. In the context 
of fi nite resources and growing inequalities, architecture 
has the duty to imagine spaces where life can continue. 
As Bruno Latour predicted, “We must learn to inhabit the 
Earth in a diff erent way, to discover within it the shared 
conditions of our existence.”!& Frugality, cooperation, 
and care are the new tools of a profession that are no 
longer defi ned by form, but by responsibility. The TFM-
ODS track does not only teach design, but also teaches 
thinking and sharing, recovering the humanistic dimension 
of architecture and reminding us that all meaningful 
architecture arises, essentially, from a simple gesture: 
opening a space for others.

<H='   As an example, the proposal awarded the 2025 Young Talent Prize by the 
EU MIES Awards, “Re.Imagining Re.Use” (https://eumiesawards.com/heritageobject/
beyond-demolition/. Values intervention through the transformation of a disused fi re station 
into a mixed-use building that integrates residential units and public facilities. The key to the 
proposal lay in the recovery and reuse of materials and construction systems from a building 
slated for demolition, treating it as a “materials bank” and proposing an innovative aesthetic 
language based on the myth of the Wolpertinger, a hybrid mythological creature
<I='   https://eumiesawards.com/wp-content/uploads/2025/08/
EUmiesAwardsYOUNGTALENT_2025_JURY-PROCEEDINGS.pdf
<J='   Jacques Rancière, El reparto de lo sensible. Estética y política, 17–23
<K='   Bruno Latour, Dónde aterrizar. Cómo orientarse en política, Trad. Horacio Pons 
(Barcelona: Taurus, 2018), 62.
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